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substantially over the years. The Response to Intervention Model (RtI) as referenced in 
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II.  STUDENT STUDY  TEAM (SST) PROCESS 

 
General Information  
Any student for whom there is a concern regarding progress in the regular education 
curriculum should be referred to a Student Study Team (SST).  Under California 
Education Code 56303 and under the “No Child  Left Behind” Education Act, all regular 
education supports and services must be exhausted prior to a referral for special 
education services.   
 
Student Study Teams (SSTs) are school based, problem-solving groups whose mission is 
to assist teachers, administrators, school staff, and parents with intervention strategies 
for dealing with the academic and social -emotional behavioral  needs of regular 
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III.  SCREENING  
 
Pursuant to IDEA 2004, “Screening of a pupil by a teacher or specialist to determine 
appropriate instructional strategies f or curriculum impleme ntation shall not be 
considered to be an assessment for eligibility for special education and related services.”  
{56321 (f)}  Any assessment for Speech and Language concerns would require an 
assessment plan signed by the parent 

 
IV.  GENERAL CONSIDERATIONS FOR  

  DIAGNOSTIC EVALUATIONS  
 

Speech and Language Impairment (SLI) is a qualifying category under  IDEA.   
Definitions are as follows:  
 
Eligibility Criteria  
5 CCR 3030 - Eligibility Criteria  
A pupil  has a language or speech disorder as defined in Section 56333 of the Education 
Code, and it is determined that the pupil's disorder meets one or more of the following 
criteria:     
(1) Articulation disorder.  
(A) The pupil displays reduced intelligibility or an inability to use the speech 
mechanism which signif icantly interferes with communication and attracts adverse 
attention. Significant interference in communication occurs when the pupil's production 
of single or multiple speech sounds on a developmental scale of articulation 
competency is below that expected for his or her chronological age or developmental 
level, and which adversely affects educational performance.  
(B) A pupil does not meet the criteria for an articulation disorder if the sole assessed 
disability is an abnormal swallowing pattern.  
(2) Abnormal Voice. A pupil has an abnormal voice which is characterized by 
persistent, defective voice quality, pitch, or loudness.  
(3) Fluency Disorders. A pupil has a fluency disorder when the flow of verbal 
expression including rate and rhythm adversely affe cts communication between the 
pupil and listener.  
(4) Language Disorder. The pupil has an expressive or receptive language disorder 
when he or she meets one of the following criteria:  
(A) The pupil scores at least 1.5 standard deviations below the mean, or below the 7th 
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percentile, for his or her chronological age or developmental level on two or more 
standardized tests in one or more of the following areas of language development: 
morphology, syntax, semantics, or pragmatics. When standardized tests are considered 
to be invalid for the specific pupil, the expected language performance level shall be 
determined by alternative means as specified on the assessment plan, or  
(B) The pupil scores at least 1.5 standard deviations below the mean or the score is 
below the 7th percentile for his or her chronological age or developmental level on one 
or more standardized tests in one of the areas listed in subsection (A) and displays 
inappropriate or inadequate usage of expressive or receptive language as measured by 
a representative spontaneous or elicited language sample of a minimum of fifty 
utterances. The language sample must be recorded or transcribed and analyzed, and the 
results included in the assessment report. If the pupil is unable to produce this sample, 
the language, speech, and hearing specialist shall document why a fifty utterance 
sample was not obtainable and the contexts in which attempts were made to elicit the 
sample. When standardized tests are considered to be invalid for the specific pupil, the 
expected language performance level shall be determined by alternative means as 
specified in the assessment plan. 
 
Eligibility decisions for students in school settings must be made within the framework 
of the federal legislation and regulations governing  the provision of services for 
students with disabilities.  IDEA Regulations stipulate that the goal of providing 
services under IDEA is to help students progress in the general curriculum.  Difficulties 
that do not “adversely impact the student ’s educational performance” do not qualify 
the student for services under IDEA . (ASHA: IDEA and Your Caseload: A Template for 
Eligibility and Dismissal Criteria for Students Ages 3-21. Revised May 2003 
 
There are a number of factors to consider beyond the standardized assessment 
information when determining the need for s peech and language services.  Factors such 
as positive attitude, motivation, and environmental supports may diminish the impact 
of communication impairment.  Therefore, even though the student  may man
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be based on the student’s inability to use those skills deemed “appropriate” on the 
standardized test outside the test environment.  Eligibility in this case must be 
supported by authentic data collected in a variety of school settings as appropriate (i.e., 
classroom, play situations).  This discussion supports 
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VI.      GENERAL EXIT CR ITERIA  

 
The IEP Team shall determine the dismissal from speech and language services based 
on the following criteria:  
 
A district shall evaluate a student with a disability before determining the student is no 
longer a student with a disability. An IEP Te am meeting convenes to review all 
standardized and non-standardized assessment information (such as criterion 
referenced and other informal evaluation tools) and that time determines if dismissal is 
indicated.  
 
Dismissal occurs when a student no longer needs special education and related services 
to take advantage of educational opportunities.  Reasons for dismissal and the IEP 
Team’s recommendation for dismissal are documented.   
 
The IEP Team should consider the following when determining if dismissal is indicated:  
• The need for specialized services to address the adverse effect(s) on educational 

performance is no longer present. 
• The disability no longer has an adverse effect on the student’s educational 

performance. 
• The disability no longer exists.  
 
1. When upon reassessment, it is determined that a student who has met the goals and 

objectives on the IEP, no longer requires related services to benefit from the 
educational setting, or  

2. The conditions that qualified the student for services have been addressed or 
remediated to the extent that the student can function adequately in an alternative 
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5. When the IEP team determines, based on the present levels of performance and 
current assessment, that the student no longer requires speech and language 
services in order to obtain educational benefit in the areas of academics, behaviors, 
and/or socialization, or  

6. When the pupil, age 18 or over, who retains his/her own educational rights requests, 
in writing, removal from the pr ogram, or 

7. When a student shows unwillingness to participate in a special education service 
and the IEP Team determines the unwillingness is not due to the disabling 
condition , or when the conservator of a student, over 18 years of age, refuses, in 
writing,  to allow the continuance of special education services,  
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VI I .      ARTICULATION:  ELIGIBILITY AND EXIT CONSIDERATIONS  

 
A. Definition  
 

An ARTICULATION DISORDER is the abnormal production of speech sounds 
or an unacceptable variation in syllable flow or phon ological process consistency. 
Articulation dis orders, such that the pupil’s production of speech significantly 
interferes with communication  and attracts adverse attention.  

 
B. Evaluation Procedures  

 
A referred student  must be evaluated to determine if hi s/her production of 
speech significantly interferes with his/her communication and/or attracts 
adverse attention, and adversely affects educational performance. 

  
1. No single score or test shall be used as the sole criterion for eligibility.  
2. It is recommended that either:  

a) One formal test instrument and a minimum of one informal/formal 
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D . Articulation Dismissal Criteria  

A student 
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VIII .        FLUENCY:  ELIGIBLITY AND EXIT CONSIDERATIONS  

 
 

A. Definition  
 

DYSFLUENCY – Speech difficulties resulting in an abnormal flow of verbal 
expression including rate and rhythm, to such a degree that these difficulties 
adversely affect communication between speaker and listener.   

  
When assessing for eligibility in t he area of fluency, consider the complexity of 
the problem; including  motor behaviors, avoidance of words and/or speaking 
situation and/or words substitutions.  In addition, cognitive, a ffective, linguistic, 
motor and social components of fluency should be considered when determining  
eligibility and the resulting educational impact.  

 
B. Eligibility Criteria  

 
A student may be recommended for fluency therapy when a formal assessment 
indicates one or more of the following is present:  
1. At least 2% atypical dysfluencies (prolongations, blocks, etc. ) are noted in 

two minutes of talk time and /or;  
2. At least 5% atypical dysfluencies (repetitions) with an average of 5 repetitions 

per word with or with out the presence of str(c)001Y(o)-2-56( )] 0 Td
(()Tj
0.01329()15(r)29(e)-7(s)al dl 
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f. Changes in dysfluent behavior based on the audience, context and/or 
setting  

There is a certain degree of normal non-fluent behavior in young student .  
If this is the case, parent/teacher education and periodic monitoring may 
be the more appropriate strategy . 

2. Consider the adverse effect on the student’s educational performance in the 
following areas:  
a. Oral reading  
b. Oral participatio n  
c. Reaction of self, parents, teachers and peers 
d. Social emotional adjustment 

 
D. Criteria and Guidelines for Making a Differential Diagnosis  

 
 Refer to Appendix D , page 32, A Fluency Severity Rating Scale to assist in 
 making a differential diagnosis between a nonfluent  student and the incipient 
 stutterer. 
 

E. Fluency Dismissal Criteria/Considerations  
 

1. Student meets fluency rate goal as designated by the IEP. Use fluency  
strategies 80% in spontaneous conversations. 

2. Accompanying disabilities  (i.e., neurological i
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IX.       LANGUAGE: ELIGIBILITY  AND EXIT CONSIDERATIONS  

 
A. Definition:  

 
A LANGUAGE DISORDER is the impaired comprehension and/or use of  
spoken, written, and/or other symbol systems.  The disorder may involve:  
The form  
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F. Language Dismissal Criteria  
 

A student will be considered for dismissal from language the rapy when:  
 
1. The student demonstrates receptive and expressive language skills less than 1 

standard deviation, or its equivalent, below the mean.  
2. The student demonstrates receptive and expressive language skills within the 

range expected for his/her mental age as supported by formal and/or informal 
assessments. 

3. The student is performing at a pre-determined level as designated by the IEP 
Team.  This would be supported by current assessment and no other concern 
areas are identified. 

4. The student uses his/her augmentative communication system  appropriately, 
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5. Classroom observation. 
  

Informal  
 Observations that note the following:  breathing, pitch, intensity, 

glottal onset, resonance, etc. 
 

C. Eligibility  Criteria  
 A student may be recommended for voice therapy when: 

1. The formal evaluation reveals voice deviations in pitch, resonance, 
nasality, intensity, range, or rate, and 

2. A physician refers the student for intervention.  
 

D. Degree of Severity Chart  
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XI .      ADDITIONAL CONSIDERATIONS  

 
A. English  Learners 

As our population becomes more diverse, educators are developing and infusing 
alternative strategies to supplement the instructional methods used to meet the 
needs of culturally and linguistically diverse students (Cheng, 1996).  The 
knowledge of the linguistic ru les of many dialects allows the speech and 
language pathologist to assist the regular and special education teachers with the 
instruction of these student s.  It is important that educational teams understand 
social dialects that are rule-governed linguisti c systems which, if there are 
concerns, can be evaluated for a language disorder versus a language difference. 

 
A clear understanding of the points noted above is just the first step for the SLP 
when understanding the monolingual and bilingual language acq uisition 
process.  The SLP should become familiar with current norms for the 
phonological, morphological, syntactic, semant ic and pragmatic development of 
students from limited English backgrounds.  If possible, ASHA recommends 
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C. Eligibility Criteria for Students with Severe Disa bilities  
Eligibility for services and supports should be based on individual communication 
needs and not on prior  criteria such as: 
• Discrepancies between cognitive and communication functioning;  
• Chronological age; 
• A particular diagnosis;  
• Absence of cognitive or other skills purported to be prerequisites; or  
• Restrictive definitions of educational, vocational, and/or medical necessity  
 
Categorical denial, without consideration of the student’s unique needs and 
potential benefit , violates federal and state statute and regulations.  Expected 
outcomes of communication services and supports may include increased access 
to learning, ability to direct one’s own care, and greater independence and 
participation in home, school, work and community life.   
 
Communicatio n services and supports encompass interventions that include 
assistive technology, Augmentative/Alternative Communication (AAC) devices,  
environmental modifications, and instruction of communication partners.  An 
interdisciplinary team should offer these s ervices and supports.  Composition of 
the team should be based on individual communication needs.  The specialized 
expertise in language content, form, and use of personnel and/or  resources 
should not drive decisions about eligibility or service delivery m odel. 
 
The National Joint Committee for the Communication Needs of Persons with Severe 
Disabilities- Technical Position Statement and Technical Report on Eligibility (2002) 

 
D. Augmentative/Alternative Communication (AAC)  

The SLP is an integral part of an assessment/IEP Team when the need for AAC is 
considered.  The SLP should provide invaluable information regarding strategies 
for developing, selecting, prescribing, and supporting an appropriate AAC 
system.   

 
Initially, the SLP would assess the student’s receptive and expressive language 
abilities, current means of communication, functional communication level, and 
ability to sequence information appropriately.  Following an assessment, the SLP 
would share critical information gleaned from the assessment with  team 
members. Once the team determines that the student requires AAC to address 
IEP goals, the SLP would need to work with all staff to determine what level of 
AAC would be most appropriate ( i.e., low or high technology).   
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For further information, go to the California Speech and Hearing Association’s website 
and read their position paper on the Larry P. decision ( www.csha.org ). 
 
F.  Transition  

It i s critical that the SLP assist the student and IEP Team when transition is to 
be considered. 
 
As a member of the IEP Team, the SLP can assist in the preparation of the 
student for the projected communication demands.  When transition occurs 
between school settings, speech and language pathologists can work together 
to develop IEP goals to fac

http://www.csha.org/�
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speech and language services, it does not automatically mean that the SLP will 
be a provider of direct services.  In the CSHA position paper on “Caseloads – 
Language, Speech, Hearing Service Delivery in the Public Schools: Legal and Ethical 
Considerations”,   one idea for manageable caseloads states that the SLP 
“determin e if any other professional (speech/language pathology assistant) 
could facilitate the goals written for a particular student, or help in the monthly 
monitoring process.”  This would support the need to discuss whether or not 
the goals identified could be included in the service provided by primary 
service providers such as RSP and SDC teachers. The SLP could be responsible 
for overseeing the design and implementation of the goals, and if determined 
appropriate by the IEP Team, supervise staff. 

 
H.  Workload  

Workload refers to all activities   
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XII. 
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XI I I.   APPENDIX  A - G 
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APPENDIX A  

 
DEVELOPMENTAL TABLE FOR CONSONANT SOUNDS  

(GUIDELINE)  
 
Age in Years  Consonant Sounds 
 

3  p, b, m, w, h, n 
 

4  t, d, k, g, y, f  
 

6  v, sh, zh, l, th (voiced) ng  
 

7       s, z, r, th (voiceless), ch, j, wh, and blends dz 
 
*Refer to Section D-5 Concerns on page 8 “lateralized /s/.” 
 
Reference: Goldman Fristoe, Test of Articulation, 2003.  
 

 Additional Considerations  
There may be additional factors to be considered in deciding whether to enroll a 
student in articulation therapy.   
1. Organic or physical disabilities (e.g., dysarthria, apraxia, developmental 

anomalies, hearing impairment, cerebral palsy, cleft palate, etc.) 
2. All resources of the regular education program have been considered and, 

when appropriate, utilized.  This includes mandatory classroom modification.  
3. Test instrument/procedures used: 

a) Are unbiased and valid;  
b) Are provi ded and administered in the student’s primary 

language/mode of communication;  
c) Given by a credentialed SLP
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APPENDIX B  
 

RECEPTIVE AND EXPRESSIVE LANGUAGE FACTORS  
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APPENDIX C  
 

Degree of Severity Chart for VOICE  
(Informal)  

 
 0 1 2 0,1, 2 
Perception of 
severity 

Normal-slight 
variation not 
perceived by 
parent or teacher 

SLP perceives 
deviation 

Multiple referrals, 
and/or clinician 
determines voice 
interferes with 
communication 

 

Resonance Normal Assimilation 
nasality or upper 
respiratory 
infection-related 
acute denasality 

Chronically nasal 
or denasal 

 

Pitch Normal Speaks 
above/below 
optimum pitch 

Speaks 
noticeably 
above/below 
optimum 

 

Range Normal Little variation 
from habitual 
pitch 

Monotone of 
disordered 
inflection 
patterns 

 

Vocal cord 
approximation 
(degree of 
abduction and 
adduction) 

Normal Open or closed; 
resulting in an 
apparent 
hoarseness, 
hoarseness, or 
breathiness 

Spastic or 
whispered; 
chronic 
hoarseness and 
pitch breaks 

 

Intensity Normal Too loud or too 
soft 

  

Air supply Appears 
adequate  

Observable 
reverse 
breathing; 
speaking on 
residual air 

Inadequate air 
supply resulting 
from a physical 
disability 

 

Rate Normal Slower or faster 
than satisfactory 

  





 

03/2012 33 
 

APPENDIX E  
 
 

(MODEL)  
CONFIDENTIAL REPORT OF SPEECH/LANGUAGE EVALUATION 

      SCHOOL DISTRICT  
SPECIAL EDUCATION DEPARTMENT  

 
 
Name: 
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List Assessment Instruments here or in specific section: 
     
EXISTING/BACKGROUND INFORMATION  
         Student Study Team memory sheets (Attach sheets) 
         Student File/Portfolio  
         Referral Information, if not received through SST (School & Parent/Guardian ) 
         Academic/Behavioral History (School & Parent/Guardian)  
         History/Information (School & Parent)  
 
Previous Interventions and Results (SST)  

Specific services and special programs that have been provided, tried or considered 
for this student are:      

Dates of interventions: from       to       
These efforts have met the student’s needs. 
These efforts have not been successful because:      

Information Reported by the Parent:  
(Referral information from parent)       
Education:  
(Summary of student ’s academic history)       
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 Cultural, linguistic, or experiential factors which  may influence this student ’s ability 

to profit from the education process include:  
 Coming from a non -English speaking home or geographic area 
 The student’s/family’s recent immigration to the United States  
 The family’s high mobility or migrant status  
 Limited or sporadic school attendance 
 Few readiness skills experiences 
 Lack of early child hood education, such as Preschool, Pre-K, Head Start 
 Lack of instruction in reading and math  
 Frequent/multiple school moves  

 
Medical/Health  
 
Vision and Hearing:  
(Report results and date(s) of current (with in the year) screenings)  
      
 
Health Information : 

 The student is generally healthy and requires no ongoing health services. 
 

 The student has been diagnosed as having       according to     .  He/She 
takes the prescribed medication(s)     . 

 
 This student has significant health history as indicated by:       

 
 
Existing Evaluation Information ( or Referral Information)  
 

 No data regarding existing evaluations is available.  
 
Assessment information from      School district or other school districts  or outside 
sources is found in the student’s cumulative/special education file.  This includes:  

 Comprehensive Individual Assessment   Psychological   
 Medical     Speech and Language    Other:       
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Review of school administered standardized criterion -referenced assessments indicate: 

      
 

 The student does demonstrate ability to function in the regular curriculum on 
grade level as evidenced by scores. 

  The student does not demonstrate ability to function in the regu lar 
curriculum on grade level as evidenced by scores on state or district wide 
assessments in: 

 Reading   Math        Written Language  
 
Cognitive/Intellectual Assessment –  Information available  Yes   No 
Results of standardized assessment conducted by       dated       
indicates the student performs as follows: 

 above average  average  below average range and achievement 
functioning.  
SCOPE OF THE EVALUATION   
Based on review of Existing Evaluation data, a Formal Assessment was conducted in 
the following areas: 
  Language/Communication  
  Auditory Processing  
  Fluency 
  Voice (requires doctor’s referral) 
  Augmentative/alternative communication  
  Social Communication/Functional Language  
 
CURRENT ASSESSMENT  
 
Classroom Observation:        Behavioral Considerations  
 
 
Evaluation Behavior Observation:  

 Worked with consistent effort.  He/she was compliant to all requests  
 Responded to praise for efforts by smiling and readily beginning new   tasks 
 Put forth minimal effort and frequently asked to complete only portions of 

the tests 
 Frequent short breaks were taken to ensure task completion 
 Other:       
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LANGUAGE AND COMMUNICATION  
 
Based on the assessment of     ’s language abilities, the remainder of the speech and 
language assessment was conducted in  

English Spanish   both English and Spanish 
 By an examiner familiar with second language acquisition was used to 

obtain optimal  results. 
 
SCORES LISTED/SUMMARY OF INFORMATION HERE  
 
Based on the assessment results,       does not present a challenge in this area. 
 
Based on the assessment results,      presents challenges with:       
 
 
VOICE:  
 
SCORES LISTED/SUMMARY OF INFORMATION HERE  
 
Based on the assessment results/observations,       does not present a challenge in this 
area. 
 
Based on the assessment results/observations,       presents challenges with:      
 
 
FLUENCY: 
 
SCORES LISTED/SUMMARY OF INFORMATION HERE  
 
Based on the assessment results/observations,       does not present a challenge in this 
area. 
 
Based on the assessment results/observations,       presents challenges with:      
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BEHAVIOR RELATED TO THE STUDENT  CODE OF CONDUCT:  
 

  The student generally has appropriate behavior related to the Student Code   
 of Conduct.  

   Min or offenses documented on this student include:  
  Documented persistent, serious offenses related to the student code of 

 conduct include:  
 
 
TRANSITION: (Consider when student  will turn 14 within the scope of the IEP)  
 
SCORES LISTED/SUMMAR Y OF INFORMATION HERE  
 
Based on the Transition Inventory,       
 
 
SUMMARY OF FINDINGS AND CONSIDERATION OF ELIGIBILITY  
 
As a part of      ’s evaluation, a qualified professional carefully considered existing 
evaluation data, information and evaluations provided by the parent, current classroom 
based assessments and observations by teachers and related service providers to 
determine the presence or absence of a physical, mental, or emotional deficit, which 
may be contributing to his/her educational need.  
 
Based on this evaluation, the assessor assures that the following have been ruled out as 
a determination for eligibility: environmental, cultural/linguistic, or economic 
disadvantage (EC 56327, G). 
 
   
SUSPECTED AREA(S) OF DISABILITY ( IES) 
Based on information reviewed, the suspected area(s) of disability ( ies) for this student  
is/are: 
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This student appears to meet specific eligibility criteria for:  
  

Speech/Language       
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APPENDIX F  
 

SUGGESTED ASSESSMENT TOOLS  
 

NOTE:   In assessing African American students, tests that directly or indirectly 
purport to measure IQ are prohibited .  If the construct validity of the test is partially 
or fully determined through the correlation with an IQ test, it too is considered 
banned.   

 
Suggested Evaluation Instruments for Assessing Articulation  

 
1. Perceptual Articulation theory based instruments:  

a. Arizona Test of Articulation Proficiency  
b. Clinical  Probes of Articulation Proficiency (C -PAC) 
c. Fisher-Logemann Test of Articulation  
d. Goldman-Fristoe Test of Articulation  (GFTA-2)  
e. Photo Articulation Test -3 (PAT-3) 
f. Riley Articulation Test, Revised  
g. Smit-Hand Articulation and Phonology Evaluation (SHAPE)  
h. Structured Photo Articulation Test D -II (SPAT-D-II)  
i. Test of Minimal Ar ticulation Competence (T-MAC)  
j. Test of Phonological Awareness in Spanish (TPAS) 
k. Weiss Comprehensive Articulation Test 

 
2. Language/Rule theory based instruments: 

a. Assessment Link Between Phonology and Articulation (ALP HA) 
b. Clinical Assessment of Phonological Processes (CAPP) 
c. Comprehensive Test of Phonological Processing (CTOPP) 
d. Hodson Assessment of Phonological Patterns 3rd Edition  (HAPP-3) 
e. Hodson Assessment of Phonological Patterns 3rd Edition Spanish 
f. Khan-Lewis Phonological Analysis, Second Edition (KLPA -2) 
g. Lin damood Auditory Conceptualization Test, 3 rd  Edition (LAC -3) 
h. Phonological Awareness Test 
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Morphology  
1.   Clinical Evaluation of Language Fundamentals (CELF-4) 
2.   Clinical Evaluation of Language Fundamental 4th Spanish Edition  
3.   Test of Auditory Comprehension of Language- Revised (TACL-3) 
4.   Test of Language Development – Intermediate (TOLD -I)* 
5.   Test of Language Development – Primary (TOLD -P)* 

 
Syntax 
1. Adapted Sequenced Inventory of Communication Development for 

Adolescents and Adults with Severe Handicaps (A -SICD) 
2. Clinical Evaluation of Languag e Fundamentals-Revised (CELF-4) 
3. Clinical Evaluation of Language Fundamental 4th  Spanish Edition  
4. Expressive Language Test 
5. Fluharty -2 Preschool Speech-Language Screening Test 
6. HELP Test-Elementary 
7. Illinois Test of Psycholinguistic Abilities – 3 (ITPA-3) 
8. 
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________________________Create a quiet study area 

________________________Provide breaks during the instructional day 

________________________Provide period-by-period reinforcement  

________________________Change teacher or grade 

________________________Modify the schedule or shorten the day 

________________________Increase student participation in commitment and decision 

making  

________________________Obtain adult tutor volunteers 
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Speech and Language Modification for the Regular  
Education Program   

On the appropriate line, give the d ate when the activities listed below have been 
implemented.  

Articulation  

________________________Provide sound discrimination activities 

________________________Provide sound awareness activities 

________________________Develop a sound book 

________________________Identify a target sound of the week (should match classroom 

lessons, if possible) 

Language:  Listening  

________________________Keep directions simple; use short sentences 

________________________Provide visual cues and examples 

________________________Ask students to repeat or paraphrase directions to determine 

whether they have been received 

________________________Supervise initial work on a new activity 

________________________Demonstrate directions 

________________________Shorten amount of verbalization 

________________________Gain the student’s attention and limit other movement when 

directions are being given 

________________________Give directions at the student’s eye level 

________________________Check for understanding before proceeding 

________________________Encourage questions 

________________________Speak directly, loudly, and clearly  

________________________Use a written checklist or sequence 

________________________Color code the routine and sequence 
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Language:  Vocabulary Concepts  

________________________Teach vocabulary words in context 

________________________Encourage use of dictionary 

________________________Teach categorization or classification activities 

 Deve
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________________________Stimulate expression by asking who, what, when, where, 

and why questions  

________________________Incorporate puppets, role playing or drama 

________________________
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________________________Talk and act calmly 

________________________Communicate positive regard for the content of the 

communication and accept any quality  

________________________Facilitate nonverbal activities in which the student can 

succeed 

________________________Call on students randomly 

Voice* 

(* These are suggestions not modifications.  

They are intended to support o bservation and data collection)  

 

________________________Consult with school nurse regarding any medical concerns 

(i.e., allergies, injuries) 

________________________Monitor and note different situations foe excessive yelling, 
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